Abstract. This article addresses some methodological questions that are at stake in assessing the influence of the ideas of John Dewey on the renewal of European education in the twentieth century, using examples from the history of Dutch education. It is argued that in this kind of research the focus should not be on the process of influence as such, but rather on the activity of reception. This, in tum, requires a contextual reconstruction of the interaction between Deweyan ideas and practices and existing ones. The case studies presented in this article exemplify the more general methodological observations. They not only provide an insight in the role of Deweyan ideas and practices in the development of Dutch education but also make clear for what reasons, mostly unrelated to the significance of Dewey's work, these ideas and practices did not have any lasting influence on the development of Dutch education, both on the level of early childhood education and primary and secondary schools.
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In 1950 the Christelijk Pedagogisch Studiecentrum (Christian Centre for the Study of Education), a Dutch organisation which, among other things, provided in-service training for teachers, published a brochure entitled Moderne opvattingen om trent het 'leren denken' contra 'Herbart' (Modern views about 'learning how to think' contra 'Herbart') (Wielenga, 1950) . In this brochure its author, G. Wielenga, a professor of education at the Free University of Amsterdam, made a comparison between the views of Herbart and Dewey, clearly arguing in favour of the latter's approach. The brochure was apparently used in one of the in-service courses. Moreover, the copy we found several years ago in a second-hand bookshop contained pencil marks, which suggests that someone has actually read the booklet. Perhaps it was a teacher, and perhaps his or her teaching was affected by the way in which he or she not only was able to understand Dewey's views about learning 'how to think,' but even more, to relate to them and incorporate some of these views into his or her own teaching. If this is an accurate description of what has actually happened, we would then not only have an example of the reception of Dewey's ideas in Dutch education but also some evidence for his influence on Dutch educational practice.
Introduction
One of the more complex issues in intellectual history in general and the history of education in particular, is the question of authorship, influence and reception. As the example above suggests, this issue cannot simply be dealt with on the level of the history of ideas. If we want to claim that ideas have had an impact and were actually received, we must be willing to descend to the very mundane level of the day to day educational practice.
But even if we take such an approach many questions are not immediately answered. It is one thing to observe that a teacher has read about the ideas of some educator; it is quite another to establish the extent to which this has actually influenced his or her own teaching. It is one thing to recognise ideas in educational policy documents; it's quite another to determine whether this counts as a case of influence. And even when the actual "mechanisms" can be traced, complex questions about interpretation and the correctness of interpretation remain. Did Wielenga give an accurate account of Dewey's position? Did the teacher who read Wielenga's brochure understand Dewey correctly? And more generally, what would be the measure for a correct interpretation of Dewey -provided that "Dewey" refers to a stable and definable position in the first place (on the issue of [mis]interpretation see, for example, Oelkers, 1993; Petrovic, 1998) ?
In the following pages we want to address some of the methodological caveats that are at stake in dealing with questions about influence and reception, and, more specifically, the influence and reception of Dewey'S ideas on educational reform in Europe. Rather than drawing the broad picture of Dewey's influence at large on the renewal of European education, we will present several small-scale case studiestaken from our recent investigations into the role of Dewey in the development of Dutch education l -in order to show what can be said about these issues and, even more importantly, how this can be said. This, so we hope, should give an indication of what might be more relevant questions in assessing Dewey's influence on the renewal of European education.
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